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1.0 Introduction 
 
1.1 School Context 

St. Attracta’s National School is the only primary school in the town of Ballaghaderreen. The school is 

under the patronage of the Achonry Diocese in the Parish of Kilcolman. It is a mixed vertical school, 

and at the time of revising this policy in 2019/2020, has an enrolment of 237 children representing 16 

nationalities. There are 11 children enrolled from the Traveller community. Eight children from the 

local Emergency Refugee Orientation Centre (EROC) are also enrolled. 

The school has DEIS Urban Band 2 status. A 3 year DEIS Plan for the period 2018 to 2021 is in place. A 

school meals programme is in operation providing free lunches to all pupils. 

 

 

1.2 School Staffing 

For 2019/2020, there is a total of 15 teachers on staff in the school. This staff consists of the 

administrative principal, x8 mainstream class teachers, x4 Special Education teachers (x1 is shared 

with a local school for 0.3 days per week), x1 EAL teacher and x1 HSCL co-ordinator. Three full time 

Special Needs Assistants are employed. 

A shared part-time teacher employed by GRETB and working out of the local EROC. This teacher works 

as part of the school’s NCSE allocated SEN team. This teacher supports the EAL needs and learning 

needs of the children from the EROC. The teacher is timetabled in our school for just under 3 hours 

daily and is shared with another local school that also has children enrolled from the EROC. 

School Completion Sessional Workers are assigned to the school for a cumulative total of 20 hours 

weekly to support pupils in the target group. Approximately 30 pupils are identified in this target group 

for 2019/2020. 

The school employs a classroom assistant for 4.5 hours per week to support the infant classes. 

The deputy principal is a member of the Special Educational Needs (SEN) team and, as part of her in- 

school leadership role, is also the SEN Co-ordinator. 

School SEN Team Deployment 

Following an in-school review of SEN provision in 2018/2019 supported by an NCSE advisor, three of 

the S.E.T are assigned to specific class/es. This arrangement support the 

 Co-ordination of the support provision throughout the school 

 Analysis and tracking of pupil learning progression across literacy and/or numeracy. 

 Communication between the S.E.T with the class teacher and parent. 
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1.3 Policy Rationale 
 To cater for the enrolment of pupils with SEN 

 To comply with legislation and national policy and guidelines 

 To streamline the provision of SEN support structures in the school 

 
1.4 Policy Aims 

 To enable pupils of all abilities to avail of and benefit from an appropriate education 

 To outline the whole school approach to the identification, teaching and learning of pupils 
with SEN 

 To set out the enrolment procedures for pupils with SEN 

 To assist parents/guardians in making informed decisions in relation to enrolling their child in 
the school. 

 

 

1.5 Policy Scope 

This policy applies to all pupils with SEN including pupils with exceptional ability. 
 

 

1.6 Legal Framework 

The policy is informed the relevant legislation regarding pupils with SEN. This legislation includes the 

following: 

 Education Act (1998) 

 Education Welfare Act (2000) 

 Equal Status Act (2000) 

 Education for Persons with Disabilities Bill (2003) 

 Equality Act (2004) 

 Data Protection Acts (1988,1998 and 2003) 

 GDPR 2018 

 Education of Persons with Special Educational Needs Act (2004) 

 
This policy is also drafted in the context of 

 Department of Education & Skills (DES) Circular Letters 

 National Council for Special Education (NCSE) guidelines 

 National Educational Psychological Service (NEPS) guidelines. 

 
1.7 Communication of policy 
This policy is available on the school website for wider school community access. Appendices are only 

available in hard copy format from the SEN Co-Ordinator. The policy is shared with all staff members 

on the school’s IMS as part of the School Plan. A hard copy of the policy is available in the principal’s 

office. 
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1.8 Implementation and Review 

This policy commenced at the start of the school year 2019/2020. This followed an extensive review 

period in the final term of 2018/2019. The policy will be reviewed again in term 3 of 2019/2020. See 

section 11.0 of this policy for more details about the review process. 

 

 

2.0 Prevention and Early Intervention Approaches 

 
2.1 Inclusion commitment 

The NCSE (2011) defines inclusion as a process of addressing and responding to the diversity of needs 

of learners. It involves removing barriers so that each learner will be enabled to achieve the maximum 

benefit from his/her schooling. 

The school’s whole-school approach to special educational needs provision reflects a systems’ 

commitment to the inclusion of pupils with special educational needs in our mainstream classes. This 

whole school approach endeavours to foster an inclusive culture which is characterised by: 

 A positive ethos and learning environment whereby all pupils, including those with special 

educational needs, feel welcome and experience a sense of community and belonging 

 An emphasis on promoting pupils’ participation and active engagement in their learning and 

in the life of the school 

 A commitment to developing pupils’ academic, social, emotional and independent living skills 

 A focus on high aspirations and on improving outcomes for all pupils. 

The use of early-intervention and prevention approaches in the school help mitigate the development 

of learning, social and emotional difficulties later on for many of the pupils as they transition to middle 

and senior classes. The following approaches are used in our school. 

 

 

2.2 Positive Learning Environment 
Teachers continually make adjustments in their classrooms to ensure the best possible learning 

outcomes for pupils. They vary classroom seating, activities and task instructions. In considering the 

needs of all pupils, teachers in the school are mindful of the need to be aware of classroom 

organisation, teaching and learning styles. A Learning Environment Checklist and My Thoughts 

About School Checklist to promote ongoing reflection and follow-on actions are available in 

Appendix 1. 
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2.3 Differentiation 
Mainstream class teachers cater for pupils with a wide range of abilities and needs who have a 

diverse range of personal/home experiences. Pupils vary in their learning rates and styles. 

Differentiation is about matching teaching strategies, approaches and expectations to the range of 

experiences, abilities, needs and learning styles in a mainstream class. In other words, different 

teaching methods and approaches work with different pupils. Differentiation is an important means 

by which a teacher can show each pupil that they are respected and valued. 

The needs of the majority of pupils within a mainstream class can be met by differentiating teaching 

approaches for that class. A differentiation checklist and CARPET PATCH differentiation 

approaches are both available to support teacher reflection and planning in Appendix 2. 
 
 
 

2.4 In-class daily independent reading groups 

Daily independent reading groups are provided for the junior infants immediately after the Term 1 

mid-term to the end of the year and for senior infants from the third week of September onwards. 

These differentiated groups ensure that the reading of every pupil is progressing at their own level in 

a structured manner and at a pace appropriate to their development. The school uses the PM+ range 

of books together with the PM benchmarking kit to assess and establish what level the pupil is at. 

From 2019/2020, the PM+ readers will be joined by sets of levelled readers (x6 in a pack) from Over 

the Moon (Gill Education). Once the pupils are levelled, they are grouped in twos, threes or fours. 

Every day, the pupils in junior and senior infants will read in their levelled group with a designated 

teacher for 15 minutes. This may be the class teacher or an SET. The same teacher is assigned to the 

same group in each class to ensure that there is clarity in the tracking of pupil progress. To ensure 

consistency of teaching approaches and learner expectations across all groups, a structured guide was 

devised for the PM+ readers. It includes the key words for every level and group progression 

templates to be used by teachers Both items are available in Appendix 3. 
 

 

Levelled reading targets at the end of the school year for the majority of pupils 

 Junior Infants: Level 1-8 

 Senior Infants: Level 9-16 

 First Class: Level 17-24 

 Second Class: Level 25-30 

Daily lesson targets 
 

1. To identify a broad set of sight words in familiar and unfamiliar contexts. 

2. To chunk words in big words. 

3. To use L shaped cards to sound out tricky words. 

4. To break spoken words into their constituent sounds, e.g. yes/ter/day 

5. To describe the basic terminology and conventions of books. 

6. To read books independently. 

7. To identify reading as a shared enjoyable experience. 

8. To demonstrate enhanced levels of self-esteem through success in reading. 
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2.5 In-class station teaching in classes 1st to 6th inclusive 

Class teachers use station teaching as an approach to support literacy and/or numeracy learning. The 

class teacher will decide when station teaching is used its and duration. The S.E.T assigned to the class 

will support the class teacher in planning and, if workload capacity permits, in the provision of the 

station teaching. 

Before station teaching is planning for a class, the S.E.T team and class teachers will analyse the 

standardised test scores to identify specific classes or groups within a class who would benefit from 

in-class support. Where the level of need dictates for a child, an intervention within the support 

continuum may be provided in addition to or in place of the station teaching. 

2.6 Reading Recovery 

Reading Recovery is an early intervention for pupils aged 5.9 to 7.0 years and is designed to reduce 

the number of pupils with literacy difficulties. Reading Recovery Programme provides for intensive, 

individualised teaching of pupils who have made limited progress in literacy in the first one/two years 

in school. This teaching is provided by a specialist SET who has undertaken an extensive professional 

development course and engages in on-going training. 

Reading Recovery is a 22 week programme. Lessons last for 30 minutes and supplement classroom 

instruction. A minimum of four pupils attend Reading Recovery lessons at any given time during the 

school year. It is expected that the individualised work would accelerate pupils’ progress to the 

average level of their class so they can obtain maximum benefit from classroom instruction. 

For more details about the arrangements for Reading Recovery in our school see Appendix 4. 
 

 

2.7 Maths Recovery 

The Maths Recovery Programme provides for intensive, individualised, group or class teaching of low- 

attaining first class pupils by a specialist SET who has undertaken extensive professional development 

course and engages in on-going training. 

The Maths Recovery Programme focuses on the: 

(a) identification of the lowest attaining pupils at the First Class level 

(b) provision of a programme of intensive, individualised, group or class-based teaching. 

For more details about the arrangements for Maths Recovery in our school see Appendix 5. 
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2.6 English as an Additional Language 

The school has a dedicated EAL teacher in addition to its SEN staffing allocation. The school enrolment 

has a mix of pupils from a number of nationalities. The transient nature of a small percentage of the 

school population means that the enrolment experiences regular minor fluctuations throughout the 

year. 

Flexibility in the EAL teacher’s workload is necessary to accommodate this context. Priority of EAL 

teaching support is given to pupils assessed to have the greatest level of need. 

In collaboration with parents and mainstream class teachers, the EAL support teacher identifies pupils 

requiring additional language support, assesses pupils’ proficiency in English using the Primary 

Language Assessment Toolkit (DES), devises appropriate language programmes, delivers the 

programmes and records and monitors pupils’ progress. 

The principal objective of the language support programme is to integrate the pupil as quickly as 

possible into all mainstream learning and activities of the school. 

The EAL support teacher assists the school in providing additional EAL support teaching for pupils. The 

EAL pupil remains the responsibility of the mainstream class teacher. 

English Language Proficiency Benchmarks 

A1 Breakthrough Level Lowest Level - For pupils entering with no English, this represents the first 

learning targets 

A2 Waystage Level - Pupils progress into this level 

B1 Threshold Level Pupils able to carry out the activities in this level without any help should be 

capable of full integration into the mainstream class. 

An individual file for each pupil is maintained by the EAL teacher. The file includes all assessments, 

scoring sheets and pupil assessment profiles. Samples of pupils’ written work should also be 

maintained on the files and dated accordingly.’ 

All documentation in relation to the administration of EAL related tests are retained by the school for 

audit/inspection purposes. 

Communication with the child’s parents is recognised as an essential part of link between school and 

home. A variety of strategies are used including: engaging the services of a translator, pictorial 

representation of progress, inviting parents to view samples of child’s work. 
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3.0 Continuum of Support & Special Educational 

Needs Provision: Pupils requiring more intensive 

support 

 

3.1 Introduction to the Continuum 

Some pupils within a mainstream class will have distinct or individual special educational needs (SEN). 

‘Special Educational Needs’ means, in relation to a person, a restriction in the capacity of the person 

to participate in, and benefit from, education on account of an enduring physical, sensory, mental 

health or learning disability, or any other condition which results in a person learning differently from 

a person without that condition and cognate words shall be construed accordingly.’ 
 

Education for Persons with Special Educational Needs Act (EPSEN), 

2004 
 

In meeting the needs of these pupils, class teachers typically consider alternative strategies within the 

classroom and provide a more individualised approach. 

A smaller number of pupils have special educational needs that require support from other teachers 

within the SEN team and/or from professionals outside the school community in addition to the 

support provided by their class teacher. 

This section of the policy sets out how the school uses the Continuum of Support to provide for pupils 

requiring more intensive support for their learning. 

 

3.2 Principles guiding SEN provision in the school 

 Resources provided to support pupils with special educational needs are used to facilitate the 
development of a truly inclusive school. 

 Supports provided to pupils with special educational needs are based on identified needs and are 
informed by regular and collaborative reviews of learning progress. 

 The class teacher has primary responsibility for the learning progress and care of all pupils in 
his/her classroom including those with special educational needs. 

 The revised SEN allocation model facilitates the school to deploy SETs according to identified 
needs rather than being based on a diagnosis of disability. This gives the school greater autonomy 
and flexibility in how SET resources are allocated. The school deploys SETs in a variety of ways to 
effectively meet pupils’ needs. These include in-class support, group and individual withdrawal. 

 Special education teaching supports are used exclusively to support pupils with identified special 
educational needs, including those pupils for whom English is an Additional Language (EAL). The 
special education teaching supports are not used to reduce the pupil-teacher ratio in mainstream 
classes. They are not used to allow any special education teacher sole responsibility for the 
delivery of any curriculum subject to any particular class. 

 Pupils with the greatest levels of need have access to the greatest level of support. Support in 

reading and maths is prioritised for those pupils who score below the 10th percentile in the 

standardised tests. 

 A mix of in-class and withdrawal support models are used depending on what is identified as most 
appropriate for the child. See Nature of Support Provision in Appendix 6. 
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 Effective communication and engagement with parents is critically important in moving towards 
a needs-based approach to the allocation of additional teaching resources. This is enhanced when 
teachers consult with parents in relation to the drafting and review of pupil support plans. 

 The school maintains a team of special education teachers (SETs) to support the learning needs of 
pupils with special educational needs. All SETs are facilitated and encouraged to engage in 
continuing professional development to ensure that best quality support is available to meet the 
diverse needs of pupils. 

 Flexibility in terms of SET resource allocation is recognised to allow for emerging needs during the 
school year. 

 When deploying teaching resources the school recognises the essential need to maintain time for 
co-ordinating, planning and reviewing activities in September, February and June, to ensure 
effective and optimal use of supports. Co-ordination time kept to a minimum in order to ensure 
that teaching time is maximised. The SEN team is permitted one hour for co-ordination team once 
every fortnight. 

 The Principal and S.E.N. co-ordinator endeavour to inform the S.E.N Team and whole staff of C.P.D. 
opportunities, especially when a training opportunity arises for their particular caseload. 

 

 

3.3 Continuum of Support  

The Continuum of Support framework enables teachers to identify and respond appropriately to a 

pupil’s emerging special educational learning needs. These needs range across the cognitive, the 

social, the emotional and the behavioural and include physical, sensory, language and communication 

difficulties. 

The Continuum of Support framework recognises that special educational needs occur along a 

continuum, ranging from mild to severe, and from transient to long term, and that pupils require 

different levels of support depending on their identified educational needs. This framework helps to 

ensure that interventions are incremental, moving from class-based interventions to more intensive 

support, and that they are informed by careful monitoring of learning progress. 

The term support refers to both assessment and intervention. The focus is on identifying actions which 

can be taken to make a positive difference to the pupil/s. These actions are identified using a problem 

solving approach. An incrementally more systematic process will be put in place depending on where 

the pupil’s needs lie on the continuum in terms of intensity and duration. 

For every stage of the continuum, the same thematic questions guide the thinking and action process 

at each level of support: 

What is the concern? Identify the issue. 

Why is it happening? Gather and analyse data. 

How can we help? Identifying a small number of actions which can be taken to make a positive 

difference 

Did it work? Review the progress of individual pupils 
 
 
Useful Resources:   
Special Educational Needs - A Continuum of Support: Guidelines for teachers - Primary Schools;   
Special Educational Needs A Continuum of Support - Resource Pack for Teachers - Primary Schools

https://assets.gov.ie/40642/674c98d5e72d48b7975f60895b4e8c9a.pdf
https://assets.gov.ie/40645/20f442fa414940f894506ed717d7f635.pdf
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3.4 Classroom Support – Level 1 

Classroom Support is an intervention process coordinated by the class teacher and carried out within 

the regular classroom. Classroom based support is provided for mild and/or transient need. 

Classroom Support is the most common, and typically the first response to emerging needs. It is a 

response for pupils who have distinct or individual educational or social, emotional, behavioural needs 

and who require approaches to learning and/or behaviour which are additional to or different from 

those required by other pupils in their class. 

Starting point – when a teacher, parent or other professional expresses a concern about a pupil. 

Concerns may be around social, emotional, behavioural or academic issues. A classroom support plan 

is developed and / or adjusted over time for those pupils who require a differentiated programme 

above and beyond the normal whole class differentiation strategies. 

Differentiation: Before moving to a classroom support plan, consider the extent the normal 

differentiation is having an impact: 

 Do the skills and behaviours fall within the typical range for his/her age? 

 Do gaps in skills and behaviours impact negatively on learning and socialisation?  

 Does s/he respond to my simple interventions?  

If yes to the above questions, continue with differentiation. 

If no, move to a classroom support plan. This plan should outline the pupil’s needs and the actions 

which will be implemented by the class teacher  

Steps to be taken by the class teacher when drafting, implementing and reviewing a Classroom 

Support Plan: 

1. Identify the issue e.g. decoding. Needs are identified by the class teacher. There is no 
requirement for external professional reports.  

2. Gather evidence of the pupil’s baseline performance. Depending on the issue, one or more of 

the following evidence gathering methods will be used. 

 Parent/teacher consultation – pupil’s health / early development; likely contributing factors; home 

experiences; what might help  

 Teacher observation records 

 Teacher-designed measures/assessments 

 Basic needs checklist* 

 Learning environment checklist* 

 Pupil consultation - My Thoughts About School Checklist 

 Literacy and numeracy tests 
 Screening tests of language skills 

 
3. Open a Student Support File (if not opened already for the pupil) and update the log of actions 

on the inside cover. 

4. Draft the Classroom Support Plan using the agreed template in the Student Support File 

including one target and one action. 

If needed, consult with an SEN team member to provide practical support when drafting, 

implementing and reviewing Classroom Support Plan. 
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Sample Classroom Support Plan and sample targets available at Appendix 7.  
 

5. Finalise the plan in collaboration with the pupil’s parent/s 

6. Implement for an agreed period. 

7. Review of the plan. Consider if the pupil may move to the next stage of the continuum. If so, 

consult with the SEN CO-ORDINATOR. 

 

 

Note:  

In most classes it can be expected that a teacher will have some pupils on classroom support plans 

(CSPs).  It is likely that there will be more CSPs in junior classes compared to senior classes.  

A pupil should be moved directly to  a School Support Plan  (see Section 3.4 below) where s/he is 

having severe difficulties. 
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3.4 School Support – Level 2 

A Support Plan is required when interventions at classroom support level are not enough to fully meet 

a pupil’s special educational needs. The class teacher involves the SET assigned to her/his class in the 

problem-solving process at this point and it involves more systematic gathering of information and the 

development and monitoring of a School Support Plan. 

The process which is usually co-ordinated by the SET working alongside the class teacher. 

Interventions at this level will be additional to those provided through classroom support. 

School Support Plans 

For a pupil who has had a Support Plan from the previous year and this plan is continuing into the new 

school year. The draft plan is subsequently finalised at a meeting between the child’s parents and 

relevant school staff members. Follow-up meetings are arranged as necessary during the school year 

to share and discuss pupil progress in relation to the targets in the support plan. The process of arriving 

at and regularly reviewing a support plan is a collaborative process between all stakeholders. 

 The School Support begins immediately in September based on the existing Support Plan. 

 The review and update of the existing Support Plan gets underway as the same time. In support 
of this review process time is provided for a pupil’s new class teacher and the special education 
teacher (SET) assigned to the class to become acquainted with the child as they begin to assess 
his/her current’s needs and, in turn, prepare a revised draft support plan for the year ahead. 

 The draft plan is subsequently finalised at a meeting between the child’s parents and relevant 
school staff members. Follow-up meetings are arranged as necessary during the school year to 
share and discuss pupil progress in relation to the targets in the support plan. 

 
 

For a pupil enrolled during the previous school year who previously did not have a School Support 

Plan… 

 Gather relevant data during September 

 Draft and begin to implement the School Support Plan as soon as possible and not later than the 
start of October. 

 

For a pupil not enrolled at the end of the previous school year and who presents as a new enrolment 

at the start or during the course of the new school year… 

 Draft School Support Plans after a pupil has been in class for 6 weeks to allow for a settling in 
period. 

 

Steps to be taken by the SET and class teacher when drafting, implementing and reviewing a School 

Support Plan: 

1. Identify the issue e.g. literacy 

2. Gather evidence of the pupil’s baseline performance – strengths and concerns Depending on 

the issue, one or more of the following evidence gathering methods will be used. 
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 Teacher observation records 

 Teacher-designed measures/assessments 

 Parent and pupil interviews 

 Learning environment checklist (Appendix 1) 

 Diagnostic assessments in literacy/numeracy 

 Formal observation of behaviour including Antecedent-Behaviour-Consequence (ABC) Chart, 
frequency measures 

 Functional assessments as appropriate, including screening measure for social, emotional and 
behavioural difficulties 

 Psychological or other professional reports although these are not required to move a pupil to a 
School Support Plan. 

3. Open a Student Support File (if not opened already for the pupil) and update the log of actions 

on the inside cover. 

4. Draft the School Support Plan using the template in the Student Support File. Include priority 

learning needs, a small number of targets and a limited number of carefully chosen actions that will 

serve progression towards the targets. Identify suitable teaching approaches including team-teaching, 

small group or individual support. 

Sample School Support Plan available at Appendix 8. 
 

5. Finalise the School Support Plan in consultation with the pupil’s parent/s. 

6. Provide all parties with a copy or access to the School Support Plan 

7. Implement for an agreed period. 

8. Provide for regular informal consultation between the class teacher and SET, and parent/s as 

deemed necessary 

9. SET to report on the pupil progress via the Cuntas Míosúil: Include attendance of the child as 

this is an important factor influencing the extent to progress towards the target/s is being achieved. 

10. Review the plan in a collaborative manner with a focus on the extent to which the targets 

have been achieve by the pupil. 

Review in February using the Review template in the Student Support File 

End-of-Year review in end May/early June. 

 

 

3.5 School Support Plus - Level 3 

School support plus applies to those pupils whose needs are enduring and/or severe and complex and 

whose progress is considered inadequate despite carefully planned and reviewed interventions 

detailed in Classroom Support and/ or School Support plans. 

If a pupil’s special educational needs are severe and/or persistent, they are likely to need intensive 

support. This support may take the form of small group work or individual teaching. 

School Support Plus will generally involve personnel outside the school team in the problem solving, 

assessment and intervention process. However, the information from Classroom and School Support 

work will provide the starting point for problem-solving at this level. 
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A support plan at this level is likely to be more detailed and individualised, and to include longer term 

planning and consultation. 

Steps to be taken by the SET and class teacher when drafting, implementing and reviewing a School 

Support Plus Plan: 

 The School Support Plus process will be initiated if, in reviewing the School Support Plan, it is 
agreed that the pupil is not making adequate learning progress. 

 School Support Plus is informed by a detailed, systematic approach to information gathering and 
assessment using a broad range of formal and informal assessment tools. 

 For the steps to be followed when drafting a School Support Plus Plan see Special Educational 
Needs: A Continuum of Support, p32-34 (NEPS, 2007) 
Sample School Support Plus Plan available at Appendix 9. 

 

 

3.6 Target-setting - Classroom Support Plans, School Support Plans 

& School Support Plus Plans 

Target-setting is central to the effective teaching and learning of pupils with special educational needs. 

Writing targets 

Every target should include a behaviour, condition and criterion. 

Examples: 

When prompted with the initial letter sound (condition) Jane will decode unknown 1 syllable words 

(behaviour) within 1 minute (criterion). 

When eating lunch (condition) Jack will sit in his seat (behaviour) 3 out of 5 days a week (criterion). 

Other effective behaviour words to include in targets include: 
 

• To write/ To list/ To match 

• To describe/ To name (orally and/or in writing) 

• To recite/ To say 

• To identify (point/touch/circle) 

• To differentiate by selecting, marking, separating into groups 

• To compare/ To contrast 

• To demonstrate (perform procedures with/without explanation) 

• To classify/ To order 

• To construct (draw/make/build) 

• To solve 

Some words to avoid in targets: 
 

• To learn 
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• To know 

• To understand/ To really understand 

• To appreciate / To fully appreciate 

• To grasp the significance of 

• To enjoy 

• To believe/ To have faith in 

• To listen to 

• To hear 
 

Useful target setting resources: Bridges4kids.org; Online checklists e.g. dyslexia;  

 
Targets should be SMART. By including a clear behaviour, condition and criterion, every target will be 

SMART: specific, measurable, attainable, realistic, and timed. 

 Targets should be few in number – a lot of a little rather than a little of a lot 

 Targets should be Informed by priority learning needs 

 Targets should be supported by well thought out actions/interventions 

 Targets should be based on the evidence collected through both formal and informal assessment 

approaches 

 Targets should be developed collaboratively - teachers consult with parents when setting targets 

and reviewing progress. The views of pupils are also included in this process through their direct 

involvement in the discussion or by gathering their views in advance of the target setting process. 

 

 

3.7 Student Support File: Recording and Tracking School Support 

Plans 

A Student Support File Template available at Appendix 10 is opened for every pupil who enters any 

level of the Continuum of Support while enrolled in the school. This file is a tool to record and track a 

pupil’s pathway through the Continuum of Support. 

The Student Support File facilitates teachers in documenting progress and needs over time and assists 

them in providing an appropriate level of support to pupils in line with their level of need. 

Following a period of intervention and review of progress, a decision is made as to the appropriate 

level of support required by the pupil. This may result in a decision to discontinue support, to continue 

the same level of support, or move to a higher or lower level of support. 

As special educational needs can vary from mild to transient to significant and enduring, educational 

planning reflect the level of need of the individual pupil. In this regard, the Student Support File 

facilitates a graduated response across the different levels of the Continuum: Classroom Support, 

School Support and School Support Plus. 
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4.0 Supporting the Continuum of Support 

 
4.1 Principal’s Role 

The principal teacher has overall responsibility for the education of children with special educational 

needs. Under the new allocation model the principal’s leadership role is central and includes the 

following: 

 Developing inclusive whole-school policies and monitoring their implementation 

 Assigning staff strategically to teaching roles,including special education roles 

 Co-ordinating teachers’ work to ensure continuity of provision for all pupils 

 Ensuring that whole-school procedures are established to facilitate the effective involvement of 
parents, pupils and external professionals/agencies 

 Ensuring that effective systems are implemented to identify pupils’ needs and that progressis 
monitoredmethodically 

 Facilitate the continuing professional development of all teachers in relation to education of pupils 
with special educational needs, and ensure that all school staff (class teachers, special education 
teachers and special needs assistants) are clear regarding their roles and responsibilities in this 
area. 

 

While some of the duties listed above are delegated to a member of staff (Special Needs Co-ordinator) 

the principal retains overall responsibility for the school’s provision for pupils with special educational 

needs. 

 

 

4.2 Special Educational Needs Co-Ordinator’s Role 

In consultation with the Principal, the SEN CO-ORDINATOR will 

 Be responsible for the implementation and review of school policies on SEN 

 Manage a tracking system at whole-school level to identify and monitor SEN provision for each of 
the three levels of the Continuum. 

 Co-ordinate the implementation of whole school procedures for the selection of pupils for School 
Support and School Support Plus. 

 Assist or arrange assistance from the SEN team for class teachers when drafting, implementing 
and reviewing a Classroom Support Plan 

 Oversee the regular updating and recording keeping of Student Support Files and related At-A- 
Glance Record sheet by every assigned SET and the class teacher pairing. 

 Co-ordinate the case-loads and timetables of SETs, class teachers and SNAs. 

 Co-ordinate review meetings at the agreed times throughout the school year. 
 Co-ordinate the co-ordination time permitted to SETs to liaise with one another and class teachers 

as they review actual pupil progress at any given time relative to the stated targets. 

 Meet with parents on procedures for availing of special needs services as the need arises. 

 Liaise with parents of children with special educational needs and with external agencies e.g. NEPS 
psychologists, therapists, SENO etc. 

 Co-ordinate applications to the NCSE / SENO i.e. e.g. SNA, AssistiveTechnology 

 Complete and return the annual NCSE forms and applications such as the School Care Needs 
Profile, School Leavers and Confirmation forms, BCN1 forms and SNA appeals 
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 Maintain effective links with feeder second level schools and, where appropriate, arrange 
meetings, hand-overs and follow-up to facilitate the transition of pupils with special educational 
needs. 

 Identify, share and promote professional development opportunities relating to special 
educational teaching with SETs, class-teachers and SNAs 

 Update regularly the whole staff on SEN related matters 

 Keep informed of current best practice for special educational needs 

 
4.3 Class teacher’s role 

Effective teaching and learning is critically important for all pupils, and especially for those with special 

educational needs. Meaningful inclusion implies that all pupils are taught in stimulating and 

supportive classroom environments where they are respected and valued. Mainstream class teachers 

have first-line responsibility for the education of all pupils in their classes. Accordingly, classroom 

teachers plan their lessons carefully to address the diverse needs within the classroom. They adapt 

their teaching approaches as the need arises for some pupils whose individual progress, application, 

motivation, communication, behaviour or interaction with peers are causes for concern. This may 

require targeted interventions to develop relevant adaptive skills related to these needs. All 

mainstream class teachers implements teaching approaches and methodologies that facilitate the 

meaningful inclusion of pupils with special educational needs. 

These include: 

 Co-operative teaching and learning within mainstream classrooms 

 Collaborative problem-solving activities 

 Mixed ability and ability group work 

 Differentiation 

 Interventions to promote social and emotional competence 
 Embedding digital technology in teaching, learning and assessment 

 
Every pupil needs to be taught a broad and balanced curriculum that is appropriate to his/her 

developmental level. Pupils’ levels of interest, attention, concentration and persistence are gradually 

developed, extended and rewarded, using appropriate teaching strategies. To cater for the range of 

learning needs in any class, mainstream class teachers regularly differentiate lessons by: 

 Varying the level, structure and pace of lessons 

 Adapting lessons to take account of pupils’ interest 

 Matching tasks to pupils’ abilities and needs 

 Adapting and utilising resources including the use of technology 

 
 

4.4 Special Education Teacher Role 

Special education teachers are familiar with a wide range of teaching approaches, methodologies and 

resources to cater for particular learning styles and to meet a variety of needs. Teaching approaches 

include a combination of team-teaching initiatives, co- operative teaching, early intervention and 

small group or individual support. Depending on the learning needs identified, a pupil with special 
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educational needs may be supported at classroom level, or through mainstream classroom placement 

with additional teaching delivered through in-class or withdrawal support models. 

Some pupils with more complex and enduring needs may require specific methodologies, teaching 

approaches and/or learning activities. Such interventions are based on careful identification of 

strengths and needs, including multi-disciplinary assessment, when necessary. 

Special education teachers, in consultation with class teachers, plan their interventions carefully to 

address pupils’ priority learning needs and to achieve the targets identified in the relevant Continuum 

of Support plan. Short-term planning reflect the Support Plan targets and break down the 

development of skills and content into small incremental steps to address each pupil’s specific needs 

on a weekly basis. Outcomes for pupils are routinely assessed, recorded and used to review progress. 

These outcomes are also used to inform the targets for the next phase of intervention. 

4.5 Special Needs Assistant (SNA) Role 

From 2019/2020 the school has an allocation of three SNAs. The purpose of the SNA scheme is to 

provide for the significant additional care needs which some pupils with special educational needs 

may have. For a child to require or qualify for access to SNA support, a child must have an assessed 

disability. SNA support is provided in order to facilitate the pupils’ attendance at school and to 

minimise disruption to class or teaching time for the pupils concerned, or for their peers, and with a 

view to developing their independent living skills. SNAs do not have a teaching/pedagogical role. The 

school implements the SNA scheme in accordance with the provisions of DES Circular 0030/2014. 

Refer to the whole school SNA Policy for more details available at Appendix 11. 

4.6 Parent(s) Role 

The school recognises that important role of parents in support of enhanced learning outcomes for 

pupils with special educational needs. 

Parents are consulted in the drafting, implementation and review of support plans. Copies of support 

plans are available to parents. Parents are also consulted when developing and reviewing policies 

relating to the education of children with special educational needs. 

4.7 Pupil Role 

The school endeavours to give pupils a voice in the learning process. Some limited strategies that are 

mindful of pupil age and learning need are employed to promote the pupil with SEN some role in their 

learning. The Student Support File offers a useful framework for promoting pupil engagement and 

participation at all stages of educational planning and review. 

At the whole-school level, pupil engagement and participation is encouraged so that pupils, including 

those with special educational needs, have opportunities to share their views on issues that affect 

them in school, and so contribute to reviews of relevant policies and practices in our school. A Pupil 

Voice Committee is drawn from across 5th and 6th Class and is representative of pupils across the 

learning continuum. 
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4.8 External Agencies’ Role 

Support and guidance is available to all teachers from external professionals such as NEPS 

Psychologists, Special Education Needs Organisers (SENO), the NCSE Support Service, the 

Inspectorate, and allied health professionals. 

The SEN Co-ordinator in liaison with the principal, will identify if a psychological assessment or other 

assessment e.g. Psychologist, Speech & Language Therapist is required. The SEN Co-ordinator is 

responsible for requesting and arranging an assessment from external agencies. 

The needs of some pupils span both health and education services. Health services (HSE and HSE- 

funded services) will continue to play an important role in early identification, assessment and 

diagnosis, intervention and review for pupils with special educational needs. The school is familiar 

with the range of health services in our locality, including referral pathways. We believe that co- 

ordination is enhanced when the staff liaise with and contribute to health-led assessment and delivery 

of interventions. Our school facilitates meetings between parents and various support services. The 

school endeavour to incorporate relevant recommendations from health professionals in developing 

support plans at each level of the Continuum of Support. 

 

 

5.0 Monitoring and recording outcomes for pupils 

with special educational needs 

 

5.1 Monitoring Learning Outcomes and Record-Keeping 

This stage of the process is informed by effective measurement of baseline performance, including 

the use of criterion-referenced tests and other methods of assessment (teacher-designed tests, 

checklists, samples of work, observation) that allow pupils to demonstrate their progress. A variety of 

assessment tools are employed. The list of assessment tools is available in Appendix 12. 
 

Monitoring outcomes is part of a dynamic process of identification, target-setting, intervention and 

review, which in turn leads to adjustments in support plans. The Student Support File provides the 

teachers with a useful resource to support and record this process. It includes a Support Review Record 

to guide teachers when monitoring progress and reviewing outcomes with parents and pupils. 

Monitoring of progress and subsequent adaptation of support plans are key drivers of effective 

practice. 

A full record of psychological reports, other reports and records of meetings are kept in the 

individual Student Support file. The Student Support File stays with the lead SET assigned to that 

pupil. The lead SET is defined as the teacher who gives greatest level of support to class teacher and 

pupil over a defined time period. The lead SET securely stores Student Support File for his/her 

assigned pupils in his/her SET room. All information is managed in accordance with the directives of 

both the Freedom of Information and Data Protection Acts. 
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The school’s self-devised At-A-Glance Sheet available at Appendix 13 is completed for all pupils on 

the continuum. The sheet is updated regularly. It is filed in the individual Student Support file. 

Another copy is filed in the Principal’s office. 

Where relevant, notes on Reading Recovery and Maths Recovery interventions are recorded in the 

At-a-Glance Sheet. As these interventions are not part of the Continuum they are not included in the 

Student Support File. 

 
 
 
 

6.0 Communication among stakeholders 

6.1 Communication between Class Teachers/SETs 

The SEN Co-ordinator and the SETs will be in regular contact with the class teacher. In addition to 

informal meetings, co-ordination time is available if required by the class teacher to meet with a SET.  

6.2 Communication with Parents 

 Sharing information with parents: PTMs; regular review meetings; school report cards – template 
available in school for all SETs to use and enclose with pupil’s report card from class teacher 

 Parent teacher review meetings will be held twice a year to meet with parents of children who 
receive support on the continuum at the level of School Support or School Support Plus 

 If a parent or teacher has any concerns, an appointment can be made to discuss the issue with the 
class teacher in the first instance. If unsatisfied with the meeting outcome they should make an 
appointment to speak to the SEN co-ordinator and Principal. 

 The complaint will be investigated and dealt with as early as possible. If the matter is not resolved 
to the parents’ satisfaction, then the matter proceeds to the BoM. 

 Communication will be between Parents and Class Teacher / SET / Principal. The SNA must refer 
all matters on curriculum, classroom management, discipline etc. to the classroom teacher. SNA 
and teacher should be alert to a parent seeking educational type information on a casual basis. All 
such information should only be given out by the teacher. Brief communication between the SNA 
and parent during the morning and afternoon handover should be brief in nature and only relating 
to the well-being of the pupil. SNAs will refer parents to the class teacher if parents attempt to 
communicate with them regarding children’s learning progress. 

 

6.3 Communication with Principal 

The principal will be updated regularly by the SEN Co-ordinator and/or designated SEN team 

members on all relevant matters including pupil leaner progression. 

6.4 Communication with BOM 

The BOM will be kept informed of the SEN provision in the school by the principal. 

6.5 Communication with Whole-Staff 
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SEN issues will appear on the agenda of staff meetings and in-school leadership meetings when 

necessary. The SEN Co-ordinator will lead this process. 

6.6. Communication with Outside Agencies 

Regular liaison with outside agencies will be maintained by SEN Co-ordinator and /or designated SEN 

team members. 

 

 

7.0 Enrolment Policy for Pupils with SEN 

7.1 Rationale 

The Department of Education acknowledges the very significant progress made by schools in 

developing inclusive practices and provision whereby the vast majority of pupils with special 

educational needs now attend mainstream schools. It also recognises that a small minority of pupils 

with significant and enduring needs may require a more specialist setting (for example, special class 

or special school placement). This school aims to meet the needs of any child whom the parent wishes 

to register at the school as long as a place is available and the admission criteria are fulfilled. The 

Education For Persons with Disabilities Act 2004 states that ‘A child is entitled to attend the school 

which is most suited to his or her overall needs’. No child will be refused admission solely on the 

grounds that s/he has SEN except where the provision required is incompatible with that available in 

our school. 

 

 

7.2 Enrolment Procedure for pupils with SEN 

 The BOM, through the Principal, has the right to request a copy of the child’s 
medical/psychological report or where such a report is not available to request that the child be 
assessed immediately. 

 The purpose of this assessment report is to assist the school in establishing the needs of the child 
and to profile the support services required. 

 Following receipt of the report the Principal will assess how the school could meet the needs 
specified in the report. 

 Where the Principal advises the BOM that further resources are required, it will, prior to 
enrolment request the Department of Education and Science (DES) or National Council for Special 
Education (NCSE see Circular 01/05)) to provide the resources required to meet the needs of the 
child as outlined in the psychological or medical report. These resources may include, for example, 
access to or the provision of the following: visiting teacher service, SNA, specialised equipment or 
furniture, transport services or other. It will be necessary for the BOM to identify health and safety 
issues arising from the enrolment of a special needs child, for example, access, toilets, supervision 
and administering of medicine. 

 The school will meet with the parents or, if necessary, a full-case conference involving all parties 
will be held. 

 It may be necessary for the BOM to decide to defer enrolment of a particular child pending the 
provision of appropriate resources (EPSEN 2004). 

 SEN children will be fully integrated unless it is inconsistent with the best interests of the child 
with effective educational provision for other children.(EPSEN2004) 
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 The Education Act 1998 states that the BOM must ensure that the educational needs of all 
students must be identified and provided for 

 Under the Disability Bill 2004 schools must ensure to promote equality and social inclusion for all. 
It is important to promote and foster in school communities an environment that encourages 
pupils to attend school and to participate fully in school life. (Education Welfare Act 2000) 

 
 
 
 

 

8.0 Exemptions from the study of Irish 

8.1 Prescribed procedures 

The School Management is required to observe the prescribed protocols and procedures in relation 

to granting pupils exemptions from the study of Irish. These protocols and procedures are set out in 

DES Circular 0052/2019 which is available in Appendix 14. 

 
 

 

9.0 Transitions 

9.1 Transition practices 

Good planning for transition helps to ensure the successful transfer of pupils from primary school to 

post-primary school and between special and mainstream settings. Effective transition support and 

planning enhances the educational experience of the child and help reduce potential anxiety, 

particularly for pupils with SEN. Links are already established with ‘transition’ schools in the area for 

our pupils. Arrival meetings are arranged where needed with these schools to help ease the anxiety 

levels for the children in our school. Meetings with parents/guardians are also arranged as required. 

The SEN Co-ordinator with the support of the school’s HSCL officer are responsible for the orderly 

transition of pupils with SEN to other schools. 

To support the reporting and transfer of pupil information from primary to post-primary school, our 

school utilises the Education Passport. The Passport includes… 

 6th Class Report Card 

 My Profile sheet(for children) 
 My Child’s Profile sheet(for parents) 
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10.0 Professional Development 

10.1 Current practices 

Since all staff members have responsibility for supporting pupils with special educational needs, the 

school encourages everyone, including SETs, mainstream class teachers and SNAs, to engage in 

appropriate and regular professional development to further build capacity to meet the educational 

needs of all pupils. Attendance at NCSE evening courses in local education centres is encouraged. 

The school regularly reviews ongoing professional development needs with reference to the provision 

of quality teaching and learning in both the mainstream classroom and special education settings. The 

school utilises a self-reflective questionnaire available at Appendix 15 to review professional 

development needs and to plan suitable training initiatives. 

During any single school year, the SEN team members are encouraged and facilitated to avail of regular 

professional development related to their identified needs. A running record of all professional 

development availed of by all teachers including SETs is maintained and available. 

During the school year 2018/2019 a member of the current SEN team was facilitated to study a post- 

graduate diploma in special education in St. Angela’s College, Sligo. 

The Reading Recovery teacher attends arranged CPD on up to three occasions throughout the school 

year. 

NCSE support visits to some/all staff are arranged annually by the Special Educational Needs Co- 

ordinator. 
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11.0 Policy Review 

11.1 Review procedures 

In accordance with the systematic cycle of review of policies adopted in the school, it will be reviewed 

initially after one year and then every three years, unless there is an urgent reason to review it earlier. 

To assist in reflecting on our provision for pupils with special educational needs, the school utilises a 

Self-Reflective Questionnaire available at Appendix 15. This School Reflection Questionnaire template 

is used at the end of every school year to support a review of policy and practice by the SEN team and 

Principal. The refection outcomes are then shared with the whole staff for discussion and input. 

The school also uses the publication ‘LAOS - A Quality Framework for Primary Schools (DES, 2016)’ to 

help examine the school’s provision for pupils with special educational needs. The domains and 

statements of practice are utilised to enable the teachers and school leaders in our school to review 

their practices, to identify what they are doing well, and to recognise aspects of the school’s work that 

could be further developed to improve learning experiences and outcomes for these pupils. 

The BoM through the principal will evaluate the impact of this policy by monitoring: 

 The learning progress of children supported along the continuum 

 The number and length of time of children at each of the three level of the continuum 

 The nature of the provisions i.e. average time allocated and the balance of in-class and withdrawal 
support 

 Parent input 
 Children’s input 

 Staff input. 

 

Ratification 
The policy was reviewed by the SEN team and principal over an extended time period during 
2018/2019. The policy review was conducted in consultation with the staff. In-school NCSE support 
was availed of by the school during this process. 
The policy was ratified by the Board of Management on 16th October 2019. 
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Appendices are only available in the hard copy of the policy statement. 
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